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STANDARDS 

COMMON CORE READING STANDARDS 
CCSS.ELA-LITERACY.RL.11-12.1 
Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the 
text, including determining where the text leaves matters 
uncertain. 
CCSS.ELA-LITERACY.RL.11-12.2 
Determine two or more themes or central ideas of a text and 
analyze their development over the course of the text, including 
how they interact and build on one another to produce a complex 
account; provide an objective summary of the text. 
CCSS.ELA-LITERACY.RL.11-12.3 
Analyze the impact of the author's choices regarding how to 
develop and relate elements of a story or drama (e.g., where a 
story is set, how the action is ordered, how the characters are 
introduced and developed). 
CCSS.ELA-LITERACY.RL.11-12.4 
Determine the meaning of words and phrases as they are used in 
the text, including figurative and connotative meanings; analyze 
the impact of specific word choices on meaning and tone, including 
words with multiple meanings or language that is particularly fresh, 
engaging, or beautiful. (Include Shakespeare as well as other 
authors.) 
CCSS.ELA-LITERACY.RL.11-12.6 
Analyze a case in which grasping a point of view requires 
distinguishing what is directly stated in a text from what is really 
meant (e.g., satire, sarcasm, irony, or understatement). 
CCSS.ELA-LITERACY.RI.11-12.1 
Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the 
text, including determining where the text leaves matters 
uncertain. 
CCSS.ELA-LITERACY.RI.11-12.2 
Determine two or more central ideas of a text and analyze their 
development over the course of the text, including how they 

COMMON CORE WRITING STANDARDS 
CCSS.ELA-LITERACY.W.11-12.1 
Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and sufficient 
evidence. 
CCSS.ELA-LITERACY.W.11-12.1.A 
Introduce precise, knowledgeable claim(s), establish the 
significance of the claim(s), distinguish the claim(s) from alternate 
or opposing claims, and create an organization that logically 
sequences claim(s), counterclaims, reasons, and evidence. 
CCSS.ELA-LITERACY.W.11-12.1.B 
Develop claim(s) and counterclaims fairly and thoroughly, 
supplying the most relevant evidence for each while pointing out 
the strengths and limitations of both in a manner that anticipates 
the audience's knowledge level, concerns, values, and possible 
biases. 
CCSS.ELA-LITERACY.W.11-12.1.C 
Use words, phrases, and clauses as well as varied syntax to link the 
major sections of the text, create cohesion, and clarify the 
relationships between claim(s) and reasons, between reasons and 
evidence, and between claim(s) and counterclaims. 
CCSS.ELA-LITERACY.W.11-12.1.D 
Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in which 
they are writing. 
 
CCSS.ELA-LITERACY.W.11-12.1.E 
Provide a concluding statement or section that follows from and 
supports the argument presented. 
CCSS.ELA-LITERACY.W.11-12.2 
Write informative/explanatory texts to examine and convey 
complex ideas, concepts, and information clearly and accurately 
through the effective selection, organization, and analysis of 
content. 
 

COMMON CORE SPEAKING AND LISTENING STANDARDS 
CCSS.ELA-LITERACY.SL.11-12.1 
Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with diverse 
partners on grades 11-12 topics, texts, and issues, building on 
others' ideas and expressing their own clearly and persuasively. 
CCSS.ELA-LITERACY.SL.11-12.1.A 
Come to discussions prepared, having read and researched 
material under study; explicitly draw on that preparation by 
referring to evidence from texts and other research on the topic or 
issue to stimulate a thoughtful, well-reasoned exchange of ideas. 
CCSS.ELA-LITERACY.SL.11-12.1.C 
Propel conversations by posing and responding to questions that 
probe reasoning and evidence; ensure a hearing for a full range of 
positions on a topic or issue; clarify, verify, or challenge ideas and 
conclusions; and promote divergent and creative perspectives. 
CCSS.ELA-LITERACY.SL.11-12.1.D 
Respond thoughtfully to diverse perspectives; synthesize 
comments, claims, and evidence made on all sides of an issue; 
resolve contradictions when possible; and determine what 
additional information or research is required to deepen the 
investigation or complete the task. 
CCSS.ELA-LITERACY.SL.11-12.2 
Integrate multiple sources of information presented in diverse 
formats and media (e.g., visually, quantitatively, orally) in order to 
make informed decisions and solve problems, evaluating the 
credibility and accuracy of each source and noting any 
discrepancies among the data. 
CCSS.ELA-LITERACY.SL.11-12.5 
Make strategic use of digital media (e.g., textual, graphical, audio, 
visual, and interactive elements) in presentations to enhance 
understanding of findings, reasoning, and evidence and to add 
interest. 
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interact and build on one another to provide a complex analysis; 
provide an objective summary of the text. 
CCSS.ELA-LITERACY.RI.11-12.3 
Analyze a complex set of ideas or sequence of events and explain 
how specific individuals, ideas, or events interact and develop over 
the course of the text. 
CCSS.ELA-LITERACY.RI.11-12.4 
Determine the meaning of words and phrases as they are used in a 
text, including figurative, connotative, and technical meanings; 
analyze how an author uses and refines the meaning of a key term 
or terms over the course of a text (e.g., how Madison defines 
faction in Federalist No. 10). 
CCSS.ELA-LITERACY.RI.11-12.6 
Determine an author's point of view or purpose in a text in which 
the rhetoric is particularly effective, analyzing how style and 
content contribute to the power, persuasiveness or beauty of the 
text. 
 

CCSS.ELA-LITERACY.W.11-12.2.A 
Introduce a topic; organize complex ideas, concepts, and 
information so that each new element builds on that which 
precedes it to create a unified whole; include formatting (e.g., 
headings), graphics (e.g., figures, tables), and multimedia when 
useful to aiding comprehension. 
CCSS.ELA-LITERACY.W.11-12.2.B 
Develop the topic thoroughly by selecting the most significant and 
relevant facts, extended definitions, concrete details, quotations, 
or other information and examples appropriate to the audience's 
knowledge of the topic. 
CCSS.ELA-LITERACY.W.11-12.2.E 
Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in which 
they are writing. 
CCSS.ELA-LITERACY.W.11-12.2.F 
Provide a concluding statement or section that follows from and 
supports the information or explanation presented (e.g., 
articulating implications or the significance of the topic). 
CCSS.ELA-LITERACY.W.11-12.5 
Develop and strengthen writing as needed by planning, revising, 
editing, rewriting, or trying a new approach, focusing on addressing 
what is most significant for a specific purpose and audience. 
(Editing for conventions should demonstrate command of 
Language standards 1-3 up to and including grades 11-12 here.) 
CCSS.ELA-LITERACY.W.11-12.6 
Use technology, including the Internet, to produce, publish, and 
update individual or shared writing products in response to 
ongoing feedback, including new arguments or information. 
 

 
UNITS 

 
PACING 

 
ESSENTIAL QUESTIONS 

 
CONTENT 

 
ASSURED EXPERIENCES & 

ASSESSMENTS 

 
INSTRUCTIONAL STRATEGIES 

Unit 1: An Introduction to 
Society 
 
-Identify and discuss the 
definitions of a society and its 
components 

Weeks 1-3 
Three Weeks 
 

-What is the definition of 
‘society’?  
-What are the six major types of 
societies and their 
characteristics? 

Learning Objectives: 
-Students will demonstrate 
understanding of essential 
course terminology relating to 
sociology and anthropology, as 
well as relating literary devices 

Society Response: What aspects 
of ‘restorying’ are we already 
seeing in society today, and 
what still needs to be seen? 

  
 

Flipped Classroom Model 
CLOSE Reading 
Explicit Vocabulary (i.e., 
Academic Vocabulary) 
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-Present vocabulary dedicated 
to literature and literary 
societies 
-Examine the anthropological 
and sociological descriptions of 
society 
-Postulations of hybrid societies 
(containing aspects of 
sociology’s “six types of 
societies”) 
-Dissecting hybrid societies for 
characteristics from “six types 
of societies” 
-Define concept of ‘restorying’ 
and how it will connect to our 
course 

-How are ‘utopias’ and 
‘dystopias’ defined? 
-What are the components a 
society needs to have in order 
to exist? 
-What do sociology and 
anthropology study? 
-What is Jared Diamond’s Five-
Point Framework for Societal 
Collapse? 
-Why do societies collapse and 
fall? 
-What is ‘restorying’ and what 
are the various ways to 
‘restory’? 

-Students will make connections 
between the supplemental 
materials from summer 
coursework to modern society 
-Students will annotate and take 
notes on supplementary texts 
relating to overarching themes 
of course 
 
Suggested Topics for Inquiry: 
-Sociology 
-Anthropology 
-Hunting and Gathering 
Societies 
-Pastoral Societies 
-Agricultural Societies 
-Horticultural Societies 
-Industrial Societies 
-Post-Industrial Societies 
-Anthropocentrism  
-Restorying 
 
Unit Vocabulary: 
-Society 
-Sociology 
-Anthropology 
-Utopia 
-Dystopia 
-Anthropocentrism 
-Satire 
-Restorying 
 
Anchor Materials:  
-“Six Different Types of 
Societies” Video 
-“Why Societies Collapse” Video 
-“What Traditional Societies Can 
Teach You About Life” Article 
-“Social Roles and Social Norms” 
Article 

Creative Group Project:  
Students will create a timeline 
of the history of women’s roles 
in the United States from the 
1600s-2000s. 
 

Explicit Vocabulary (i.e., 
structural analysis with affixes 
and roots) 
Use of Text-Dependent and 
Paired Questions 
Identifying Similarities & 
Differences 
Summarizing & Paraphrasing 
Reinforcing Effort & Providing 
Recognition 
Homework & Practice 
Nonlinguistic Representations 
Cooperative Learning Groups 
Setting Objectives & Providing 
Feedback 
Cues, questions, and advance 
organizers 
Writing-to-Learn 
Collaborative Group Work 
Classroom Talk 
Scaffolding 
Literacy Groups 
Socratic and Paideia Seminar 
Student-Centered Learning 
Project-Based Learning 



-“This is how societies are 
starting to change our behavior” 
Article 
-the 100 Pilot Episode 
-“Restorying the Self: Bending 
Towards Textual Justice” Article 
 

 
UNITS 

 
PACING 

 
ESSENTIAL QUESTIONS 

 
CONTENT 

 
ASSURED EXPERIENCES & 

ASSESSMENTS 
 

 
INSTRUCTIONAL STRATEGIES 

Unit 2: Gilead in The 
Handmaid’s Tale 
 
-Connect anthropological and 
sociological components from 
notes to text 
-Make real-world connections 
between text and modern 
society 
-Argue the benefits and 
setbacks of text’s society 
-Postulate changes in our 
society and the possibilities of 
the adoption of fictionalized 
society from text 
-Look at elements of restorying 
that would allow story to reflect 
modern society 

Weeks 4-8 
Five Weeks 
 

-How are gender roles split in 
society, both traditional and 
modern? 
-What are the key 
characteristics of Gilead in The 
Handmaid’s Tale? 
-What is the definition of a 
‘totalitarian’ government? 
-What are the connections 
between the laws/society of 
Gilead and history? 
-How is Gilead both a ‘utopia’ 
and ‘dystopia’? 
-What aspects of the novel 
could be ‘restoried’ to better 
reflect our current society? 

Learning Objectives: 
-Students will dissect, critique, 
and analyze the society of 
Gilead and its characteristics  
-Students will connect course 
vocab to the unit 
-Students will argue the splitting 
of society into various gender 
roles 
-Students will make connections 
between history and the 
laws/rules of Gileadean society 
-Students will argue various 
postulations of a gender-based 
modern society 
 
Suggested Topics for Inquiry: 
-Gender Roles in Society 
throughout History 
-Totalitarian Governments 
-Religion in Society 
-Rape and Sexual Assault 
-PSA Videos 
-Restorying Literature and 
Literary Elements 
 
Unit Vocabulary: 
-Totalitarian Government 
-Patriarchy 

Multimedia Partner Project: 
Students will create a PSA video 
on sexual assault and rape in 
society. 
 
Argument Essay:  
Students will use concept of 
"restorying" to argue one 
specific aspect of The 
Handmaid’s Tale that would 
better articulate novel's motifs 
and themes. 

Flipped Classroom Model 
CLOSE Reading 
Explicit Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary (i.e., 
structural analysis with affixes 
and roots) 
Use of Text-Dependent and 
Paired Questions 
Identifying Similarities & 
Differences 
Summarizing & Paraphrasing 
Double-Entry Journal 
Notetaking Methods 
Reinforcing Effort & Providing 
Recognition 
Homework & Practice 
Nonlinguistic Representations 
Cooperative Learning Groups 
Setting Objectives & Providing 
Feedback 
Cues, questions, and advance 
organizers 
Writing-to-Learn 
Collaborative Group Work 
Classroom Talk 
Scaffolding 
Literacy Groups 
Socratic and Paideia Seminar 



-Gilead 
-Handmaid 
-Commander 
-Wife 
-Martha 
-Guardian 
-Unwomen 
-Jezebels  
-PSA 
-Restorying 
 
Anchor Texts: 
-The Handmaid’s Tale by 
Margaret Atwood 
-“Margaret Atwood Saw It All 
Coming” by Lucy Feldman 
-“What Women Want Now” by 
Nancy Gibbs 
-“Restorying the Self: Bending 
Towards Textual Justice” by 
Ebony Thomas 

Student-Centered Learning 
Project-Based Learning 

 
UNITS 

 
PACING 

 
ESSENTIAL QUESTIONS 

 
CONTENT 

 
ASSURED EXPERIENCES & 

ASSESSMENTS 
 

 
INSTRUCTIONAL STRATEGIES 

Unit 3: The World State in 
Brave New World 
 
-Connect anthropological and 
sociological components from 
notes to text 
-Highlight advances in industry 
and technology throughout 
history and connect them to 
text 
-Analyze society’s attachment to 
/ reliance on technology, 
material goods; consequences 
of it 

Weeks 9-13 
Five Weeks 
 

-What are the key 
characteristics of the World 
State in Brave New World? 
-Is it better to be happy or free? 
-How is science used to make 
the unbelievable seem 
believable? 
-Is, and if so, how is mankind 
moving towards self-
destruction? 
-How are religion, science, and 
politics necessary components 
of a society? 

Learning Objectives: 
-Students will dissect, critique, 
and analyze the society of the 
World State and its 
characteristics  
-Students will connect course 
vocab to the unit 
-Students will think critically 
about the quality of life and the 
roles of government, religion, 
science, and technology in the 
world 
-Students will demonstrate 
understanding of the text on 

Partner Invention Project: 
Students will create a piece of 
technology/invention to solve a 
problem and discuss its possible 
benefits and consequences on 
society. 
 
Classroom Debate: 
Students will be split into 3 
groups and debate the 
overarching importance of one 
of 3 different aspects in society 
of World State (religion, science, 
or politics) and argue its 
importance in today’s society. 

Flipped Classroom Model 
CLOSE Reading 
Explicit Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary (i.e., 
structural analysis with affixes 
and roots) 
Use of Text-Dependent and 
Paired Questions 
Identifying Similarities & 
Differences 
Summarizing & Paraphrasing 
Cornell Notetaking Method 
Reinforcing Effort & Providing 
Recognition 



-Discuss how goals of society 
can put pressure on people and 
interfere with personal goals 

-What aspects of society, both 
past and present, is Brave New 
World satirizing?  
-What scientific advancements 
does Huxley’s novel accurately 
predict? 
-What are the definitions of 
‘automation’, ‘eugenics’, and 
‘caste’? 

four levels: factual, interpretive, 
critical, and personal 
-Students will be able to analyze 
the plot, characters, motifs and 
symbols of the novel, as they 
relate to the author’s theme 
development 
-Students will be able to 
research and develop 
arguments on the effects of 
science, religion, and politics on 
society 
 
Suggested Topics for Inquiry: 
-Eugenics 
-Cloning 
-Psychological Conditioning 
-Science and Technology 
-Automation 
-Utopias vs. Dystopias 
-Materialism and Consumerism 
-Henry Ford and 
Industrialization 
-Control vs. Freedom 
-Shakespearean Influences 
 
Unit Vocabulary: 
-Automation 
-Eugenics 
-Cloning 
-Conditioning 
-Caste 
-Utopia and Dystopia 
-Soma 
-World State 
-Hypnopedia 
-Alphas, Betas, Gammas, Deltas, 
and Epsilons 
-Savages  
-Bokanovsky Process 

Character Analysis Essay:  
Write a character analysis essay 
that argues which character 
from the novel Brave New 
World would fair best in our 
modern society. In other words, 
who would best survive outside 
of Huxley’s worlds and why? 

Homework & Practice 
Nonlinguistic Representations 
Cooperative Learning Groups 
Setting Objectives & Providing 
Feedback 
Cues, questions, and advance 
organizers 
Writing-to-Learn 
Collaborative Group Work 
Classroom Talk 
Scaffolding 
Literacy Groups 
Socratic and Paideia Seminar 
Student-Centered Learning 
Project-Based Learning 



Anchor Texts: 
-Brave New World by Aldous 
Huxley 
-“Brave New World: A Defence 
of Paradise Engineering” 
-“Human Cloning: Nature or 
Nurture?” by Lisa Esposito 
-“Eugenics and Human Rights” 
by Daniel J. Kevles 
“Brave New World and the 
Tempest” by Ira Grushow 

 
UNITS 

 
PACING 

 
ESSENTIAL QUESTIONS 

 
CONTENT 

 
ASSURED EXPERIENCES & 

ASSESSMENTS 
 

 
INSTRUCTIONAL STRATEGIES 

Unit 4: Middletown in Hillbilly 
Elegy 
 
-Connect anthropological and 
sociological components from 
notes to text 
-Construct and dissect definition 
of “memoir” and “elegy”  
-Discuss hidden societies in 
American culture 
-Analyze instances of racism, 
prejudice, and injustice in 
different societies in America 
-Discuss social problems that 
plague various American 
societies  
-Postulate collapse of American 
societies due to various factors 

Weeks 14-18 
Five Weeks 
 

-What is the definition of an 
‘elegy’ and a ‘memoir’? 
-What are the key 
characteristics of the society of 
Middletown in Hillbilly Elegy? 
-What types of injustice, 
prejudice, and racism exist in 
the novel’s society? 
-How does Hillbilly Elegy 
address the notions of 
stereotypes and stigmas? 
-What social problems are seen 
in the novel that also exist in 
other American societies? 
-How does family structure 
affect society? 
-Why do societies like the ones 
in Hillbilly Elegy run the risk of 
collapsing? 
 

Learning Objectives: 
-Students will dissect, critique, 
and analyze the society of 
Middletown and its 
characteristics  
-Students will connect course 
vocab to the unit 
-Students will define the word 
‘elegy and connect it to the 
novel’s narrative 
-Students will research and 
analyze how America contains 
“hidden” societies  
-Students will discuss how 
racism, prejudice, and injustice 
exist in all types of societies in 
America 
 
Suggested Topics for Inquiry: 
-Elegies and Memoirs 
-“Hidden” American Societies 
-Racism, Prejudice, and Injustice 
-Hillbilly Culture 
-Stereotypes and Stigmas 
-Family Structure 

Text-to-Film Comparative 
Analysis:  
Students will complete a 
comparative analysis of the 
novel and film versions of 
Hillbilly Elegy. 
 
Research Podcast: 
Students will conduct research 
on unknown [American] 
societies that are falling or 
collapsing and what their 
futures hold based on the 
decisions they are making and 
what the larger echelon of 
American society is deciding 
about their existence. Students 
will turn their research into a 
podcast episode. 
 

Flipped Classroom Model 
CLOSE Reading 
Explicit Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary (i.e., 
structural analysis with affixes 
and roots) 
Use of Text-Dependent and 
Paired Questions 
Identifying Similarities & 
Differences 
Summarizing & Paraphrasing 
Brainmapping and Bubble 
Mapping Notetaking Method 
Reinforcing Effort & Providing 
Recognition 
Homework & Practice 
Nonlinguistic Representations 
Cooperative Learning Groups 
Setting Objectives & Providing 
Feedback 
Cues, questions, and advance 
organizers 
Writing-to-Learn 
Collaborative Group Work 



-Social Problems (Alcoholism, 
Domestic Violence, Poverty, 
Incarceration, etc.) 
-Research Methods 
-Podcasting 
 
Unit Vocabulary: 
-Memoir 
-Elegy 
-Hillbilly 
-Hillpeople 
-Racism 
-Injustice 
-Prejudice 
-Stereotype 
-Stigma 
 
Anchor Materials: 
Hillbilly Elegy: A Memoir of a 
Family and Culture in Crisis by 
J.D. Vance 
Collapse: How Societies Choose 
to Fail or Succeed by Jared 
Diamond 
Hillbilly Elegy Film 

Classroom Talk 
Scaffolding 
Literacy Groups  
Socratic and Paideia Seminar 
Student-Centered Learning 
Project-Based Learning 

 
UNITS 

 
PACING 

 
ESSENTIAL QUESTIONS 

 
CONTENT 

 
ASSURED EXPERIENCES & 

ASSESSMENTS 
 

 
INSTRUCTIONAL STRATEGIES 

Unit 5: ECE Final Project 
 
 

Weeks 19-20 
Two Weeks 

 

How can society be ‘restoried’ 
to better reflect its members? 
What elements of ‘restorying’ 
can we see happening in our 
society today? 
What aspects of ‘restorying’ still 
need to happen in society? 
What components does a 
society need to have in order to 
survive? to succeed? to 
collapse? 

Learning Objectives: 
-Students will use their 
foundational knowledge from 
the course to create their own 
societies. 
 
Suggested Topics for Inquiry: 
Restorying 
Survival/Success of Societies 
Collapse/Fall of Societies 
 

ECE Final Project:  
Students will create their own 
society using logistics and 
foundational information from 
course as source of inspiration. 

 

Flipped Classroom Model 
Explicit Vocabulary (i.e., 
Academic Vocabulary) 
Brainmapping and Bubble 
Mapping Notetaking Methods 
Classroom Talk 
Scaffolding 
Student-Centered Learning 
Project-Based Learning 



 


